WEVSES

NG

l\—\/ -
B3¢
2,

A

.

TN
Ze, *
HUED,

:

o
=¥

.‘;‘\('.

‘},;..-f
w3
’#2 ¥
Y=

S e
D},

~

¥

)28

TN

» N
61,2 ,
oo

¥

l\*{i
-

»
(=)

* (l
4% Pa
ofx
%

&’."’
e
L%

p
i

b

.”‘:
&
-

B A
A

n‘-\
D)
.'.ﬂ 1 Lo)

(o)

o
~

17

,
P
-~
NS

e
©

A
o
7

(N

\x'
(AON

.

"

>E

€

O

)

EhidS,

';‘l\
.‘x ;G
RS A
DA

AT Ay.\

.4

N

f

“‘,‘f"'r'-%'v‘"""-*"
Tores
e, *

¥

),
AL

¥

¥
Ty

A
)

f
{

n

D

Y
\’J
.‘)0\(,

&f."

¥

»

>
&~

62

X

OB
)

23
K}
~

O‘ZBEKISTONDA FANLARARO INNOVATSIYALAR VA
51-SON ILMIY TADQIQOTLAR JURNALI 20.04.2026
THEORETICAL AND CONTEXTUAL CONSIDERATIONS FOR VOCABULARY
DEVELOPMENT AMONG INTERMEDIATE UZBEK EFL LEARNERS

Bahromova Asilaxon A’zam qizi
Student of Turan International University Group: M.Lin_24 AU E-mail:
asilabahromova03@gmail.com

Abstract: Vocabulary development is a central component of second language
acquisition, particularly for learners at the intermediate level who are transitioning from
basic communication to more advanced proficiency. This study explores the theoretical
foundations and contextual factors influencing vocabulary acquisition among Uzbek
learners of English as a Foreign Language (EFL). Drawing on cognitive, sociocultural,
and lexical theories, the research investigates how instructional strategies, learner
autonomy, and contextual exposure contribute to vocabulary growth. A mixed-method
approach was employed involving 60 intermediate-level Uzbek university students.
Quantitative data were collected through pre- and post-tests, while qualitative insights
were gathered via questionnaires. The results indicate that contextualized learning,
spaced repetition, and communicative practice significantly enhance vocabulary
retention. The findings provide pedagogical implications for improving vocabulary
instruction in Uzbek EFL contexts.

Keywords: Vocabulary acquisition; Uzbek EFL learners; intermediate level; lexical
competence; contextual learning; communicative approach; language pedagogy; second
language acquisition.

INTRODUCTION

Vocabulary knowledge is widely recognized as a fundamental component of
language proficiency, influencing learners’ abilities in reading, writing, listening, and
speaking. Without sufficient vocabulary, learners struggle to comprehend texts,
express ideas clearly, and participate effectively in communication. For intermediate
learners, vocabulary development becomes increasingly complex as they move beyond
high-frequency, everyday words toward more specialized, academic, and low-
frequency lexical items. At this stage, learners are expected not only to understand the
meaning of words but also to use them appropriately in different contexts, recognize
collocations, and distinguish subtle differences in meaning and register. This transition
requires deeper lexical competence, including both receptive and productive
vocabulary knowledge.

In the context of Uzbekistan, where English is taught primarily as a foreign
language (EFL), vocabulary acquisition presents particular challenges. Learners
typically encounter English mainly within classroom settings, with limited exposure to
authentic language input such as media, real-life communication, or immersive
environments. As a result, opportunities for incidental vocabulary learning—
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considered crucial for natural language acquisition—are relatively scarce.
Additionally, traditional teaching practices in many educational institutions still
emphasize grammar-focused instruction and translation-based methods, which may
not adequately support communicative competence. Consequently, learners often
possess passive vocabulary knowledge but struggle to actively use lexical items in
meaningful communication.

Another important issue is the gap between vocabulary knowledge and
vocabulary use. Many intermediate Uzbek EFL learners are able to recognize words in
reading or listening tasks but face difficulties in producing them accurately in speaking
and writing. This discrepancy highlights the need for instructional approaches that
promote deeper processing, repeated exposure, and contextualized practice.
Furthermore, the increasing importance of English for academic, professional, and
global communication in Uzbekistan underscores the necessity of developing effective
vocabulary teaching strategies that go beyond memorization.

Theoretical perspectives provide valuable insights into how vocabulary can be
effectively acquired and taught. The Lexical Approach emphasizes the centrality of
lexical chunks, collocations, and formulaic expressions in language learning, suggesting
that vocabulary should be taught in context rather than as isolated items. Similarly, the
Depth of Processing Theory argues that the level of cognitive engagement with new
vocabulary significantly affects retention; learners who actively manipulate, analyze,
and apply words are more likely to retain them long-term. In addition, Sociocultural
Theory highlights the role of social interaction, collaboration, and scaffolding in
language development, indicating that vocabulary learning is enhanced through
meaningful communication and guided support.

Despite the strong theoretical support for communicative and context-based
vocabulary instruction, many Uzbek EFL learners continue to rely heavily on rote
memorization techniques, such as learning word lists and direct translation. While
these methods may produce short-term gains, they often fail to ensure long-term
retention or practical usage in real-life situations. Learners may quickly forget
memorized words or be unable to apply them appropriately in context, which limits
their overall communicative competence.

Given these challenges, there is a clear need to explore how theoretical principles
can be effectively applied in real classroom settings.

This study aims to bridge the gap between theory and practice by examining how
contextual and pedagogical factors influence vocabulary development among
intermediate Uzbek EFL learners.

Specifically, it investigates the effectiveness of communicative and context-based
teaching strategies compared to traditional methods, as well as their impact on
learners’ engagement, retention, and ability to use vocabulary actively. By doing so, the
study seeks to contribute to the improvement of vocabulary instruction and provide
practical implications for educators in similar EFL contexts.
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Methodology
This study adopted a mixed-method research design, integrating both

quantitative and qualitative approaches to provide a comprehensive understanding of 4

vocabulary development among intermediate Uzbek EFL learners. The rationale for
employing a mixed-method design lies in its ability to triangulate data, thereby
increasing the validity and reliability of the findings. While quantitative data offered
measurable evidence of vocabulary improvement, qualitative data provided deeper
insights into learners’ experiences, perceptions, and challenges associated with
different instructional approaches.

The study involved 60 intermediate-level EFL students enrolled at a higher
education institution in Uzbekistan. Participants were selected using a purposive
sampling technique, ensuring that all students met specific criteria, including:
completion of at least six years of formal English education, classification at the
intermediate proficiency level based on institutional placement tests, and regular
attendance in English classes.

The participants’ ages ranged from 18 to 22 years, representing typical
undergraduate learners. Gender distribution was relatively balanced to avoid bias. All
participants shared a similar linguistic background, with Uzbek as their first language
and limited exposure to English outside the classroom, making them a homogeneous
group for investigating EFL vocabulary acquisition.

To ensure data richness and triangulation, three primary instruments were
utilized: Vocabulary Proficiency Test (Pre-test and Post-test): A standardized
vocabulary test was designed to assess learners’ receptive and productive vocabulary
knowledge. The test included multiple components such as: multiple-choice questions
(word meaning recognition), gap-filling exercises (contextual usage),
synonym/antonym matching tasks, and sentence construction items.

The same test format was used for both pre-test and post-test, with slight
modifications to minimize test familiarity effects. The reliability of the test was
ensured through pilot testing, achieving a Cronbach’s alpha coefficient of
approximately 0.82, indicating acceptable internal consistency.

Structured Questionnaire: A Likert-scale questionnaire (ranging from 1 = strongly
disagree to 5 = strongly agree) was administered to gather students’ perceptions of
vocabulary learning strategies, engagement levels, and attitudes toward instructional
methods. The questionnaire included 15 items grouped into categories such as
motivation, perceived difficulty, retention, and classroom interaction.

Classroom Observation Checklist: An observation protocol was developed to
systematically record classroom practices, student participation, interaction patterns,
and instructional techniques. Observations were conducted weekly to monitor
consistency and capture behavioral changes over time. Key indicators included student
engagement, frequency of target vocabulary use, and teacher-student interaction.
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The study was conducted over a period of eight weeks, with three instructional
sessions per week, each lasting approximately 80 minutes. Prior to the intervention, all
participants completed the vocabulary pre-test to establish baseline proficiency levels.
Participants were then randomly assigned into two groups:

Experimental Group (n = 30): This group received contextualized and
communicative vocabulary instruction, which emphasized meaningful language use.
Instructional techniques included: Task-based learning: Students completed real-life
communicative tasks requiring active vocabulary use. Storytelling and narrative
construction: Learners engaged with vocabulary through contextual stories and
personal narratives. Collocation and lexical chunk exercises: Focus was placed on
natural word combinations rather than isolated words. Group discussions and role-
plays: Encouraged interactive and communicative use of vocabulary. Spaced repetition
and recycling activities: Vocabulary items were revisited regularly to reinforce
retention.

Control Group (n = 30): This group followed a traditional vocabulary teaching
approach, characterized by: direct translation of vocabulary items into Uzbek,
memorization of word lists, repetition drills, and limited contextual application.

Both groups were taught by the same instructor to ensure consistency in teaching
style and reduce instructor-related variability. The teaching materials were aligned
with the same syllabus to maintain content equivalence across groups.

At the end of the intervention, all participants completed the post-test under the
same conditions as the pre-test. Additionally, the questionnaire was administered, and
observation data were compiled for analysis. The collected data were analyzed using
both quantitative and qualitative techniques. Quantitative Analysis: Pre-test and post-
test scores were compared using percentage distribution to measure improvement
levels. Gain scores (difference between pre-test and post-test results) were calculated
for each participant. Comparative analysis was conducted between the experimental
and control groups to determine the effectiveness of instructional methods.

Qualitative Analysis: Questionnaire responses were analyzed using descriptive
statistics and thematic categorization. Observation notes were coded to identify
recurring patterns related to engagement, participation, and vocabulary usage.
Emerging themes such as learner motivation, confidence, and interaction were
interpreted to complement quantitative findings. To enhance the credibility of the
study, data triangulation was employed by cross-verifying findings from tests,
questionnaires, and observations. Additionally, ethical considerations were
maintained by obtaining informed consent from all participants and ensuring the
confidentiality of their responses.

Results

The results demonstrate a significant improvement in vocabulary acquisition
among students exposed to contextualized learning strategies.

Table 1. Vocabulary Test Results (%)
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Group Pre-test (%) Post-test (%) Improvement (%)
Experimental Group 52% 78% +26%

Control Group 50% 62% +12%

Additional Findings: 85% of students in the experimental group reported
increased confidence in using new vocabulary. 78% preferred learning vocabulary
through context rather than memorization. Only 40% of control group students
showed consistent vocabulary retention after two weeks.

Discussion

The findings support key theoretical assumptions about vocabulary acquisition.
The significant improvement in the experimental group highlights the effectiveness of
contextualized learning, aligning with the Depth of Processing Theory, which suggests
that deeper cognitive engagement leads to better retention.

Furthermore, the results emphasize the role of interaction and communication, as
proposed by Sociocultural Theory. Learners who engaged in discussions, role-plays,
and real-life tasks demonstrated higher vocabulary usage accuracy.

In contrast, the control group’s limited progress indicates the shortcomings of
traditional memorization-based approaches. While such methods may lead to short-
term gains, they fail to promote active usage and long-term retention.

The Uzbek EFL context presents unique challenges, including limited exposure to
authentic English environments and reliance on exam-oriented instruction. Therefore,
integrating communicative and context-based strategies is essential for effective
vocabulary development.

Conclusion

This study confirms that vocabulary development among intermediate Uzbek EFL
learners is significantly influenced by both theoretical and contextual factors.
Contextualized teaching methods, learner engagement, and communicative practice
play a crucial role in enhancing vocabulary acquisition. Educators should move beyond
traditional memorization techniques and adopt interactive, context-rich instructional
strategies. Additionally, curriculum designers should incorporate authentic materials
and encourage learner autonomy to facilitate sustained vocabulary growth. Future
research may explore the long-term impact of digital tools and blended learning
approaches on vocabulary acquisition in similar contexts.
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