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Annotatsiya: Fiktiv harakat metaforalari, stattk sahnalarni harakat fe’llari yordamida
tasvirlaydi, tasvirty yozuvii jonli va dinamik qiladi. Ular o‘quvchilarga makonni aqliy tasavvur
qilishga va makon bo‘vicha tafakkurlarini rivojlantirishga yvordam beradi. Maqolada ularni
mgliz tli ta’limida qo‘llash imkoniyatlari ko‘rib chiqilgan va amaliy dars strategivalari hamda
mashaqlar taklif etilgan.
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POJIb ®PUKTUBHbIX (MHUMBIX) ABUXKEHYECKUX META®OP B
OBYYEHUH HABBIKAM OIIMCATEJ/IBHOI'O IIMCbMA

AHHOTanusA: Memagopbl PuKMuHO20 0BUNCEHUS, ONUCLIBAIOWUE CMAMUYHbIE
CYyeHbl Yepe3 2/1az204bl  08UMCEHUsl, desnalom onucamesnbHoe hucbMo 6oJee
8bIPA3UMEeNbHbIM U OQUHAMUYHbIM. OHU  noMozarom 4YumMamesid  MblCAEHHO
npedcmaesims NpPoCMPAHCMBO U paA3eus8adm npocMpAaHCmMEeHHOe MblulleHuUe
yuawuxcsi. Cmamvsi nokasbleaem B03MONCHOCMU UX NPUMEHEeHUs 8 O06yYeHUU
aH2AUlICKOMY S3blKy U hpedJidzaem npakmuyeckue cmpamezuu U YNpaxcHeHus 0/s
K/1accoeoll pabombl.

KiloueBble c/10Ba: pukmusHoe deudceHue, memagopa, onucamesbHoe NUCbMOo,
80N/10WEHHOEe NO3HAHUE, NPOCMPAHCMBEHHbLIU S3blK, U3YYeHUEe aH2AULCKO20 KaK
8mopo2o s3blKa, nedazo2uka

THE ROLE OF FICTIVE MOTION METAPHORS IN TEACHING
DESCRIPTIVE WRITING SKILLS

Annotation: Fictive motion metaphors, which describe static scenes using motion verbs,
make descriptive writing more vivid and dvnamic. They help readers mentally visualize space
and develop learners’ spatial reasoning. The article explores their application in English
language teaching and proposes practical classroom strategies and exercises

Keywords: Fictive Motion, Metaphor, Descriptive Writing, Embodied Cognition, Spatial
Language, Second Language Learning (ESL/EFL), Pedagogy

Descriptive writing 1s an essential skill in language learning, enabling students to express
1deas vividly and communicate spatial information clearly. However, many learners struggle to
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produce dynamic and engaging descriptions; their texts often rely on static verbs such as 1s or
are, resulting in flat, uninteresting 1magery. Cognitive linguistics suggests that languages often
describe static scenes through metaphorical motion, known as fictive motion, which enhances
vividness and helps structure complex scenes.

Despite its importance, fictive motion 1s rarely taught explicitly in language classrooms.
This article examines how fictive motion metaphors can be used to strengthen descriptive
writing, focusing on their capacity to animate scenes, create coherence, and enhance readers’
engagement. The study seeks to answer two main questions:

1. How do fictive motion metaphors function i descriptive writing?

2. How can they be effectively taught in EFL/ESL classrooms?

The term fictive motion, mtroduced by Talmy and elaborated by Langacker, refers to
linguistic expressions that describe a motionless entity using motion verbs, such as The fence
runs along the road. Although the fence 1s static, language conceptualizes it as moving along a
path. Several types of fictive motion appear in natural language:

e Co-extension paths: extended objects described as moving (e.g., The wall stretches
across the field).

* Advent paths: an entity appears to move toward the viewer (e.g., A smell comes from
the kitchen).

e Emanation paths: visual or auditory projections conceptualized as motion (e.g., Her
gaze swept across the room).

* Frame-relative motion: viewer’s perspective creates an illusion of movement (e.g.,
The mountains rise before us).

These constructions activate mental simulation, helping readers visualize space more
effectively.

Embodied Spatial Cognition

Embodied cogmtion posits that human thought 1s grounded i physical experience.
Spatial image schemas—such as PATH, SOURCE-GOAL, and TRAJECTORY—shape how
we understand language and conceptualize motion. Fictive motion metaphors draw on these
schemas to represent static scenes as dynamic, allowing writers to make descriptions more
vivid and memorable.

Fictive Motion in Descriptive Genres

Descriptive genres, icluding travel writing, narratives, and landscape descriptions,
frequently use fictive motion to anmimate space. Expressions such as The river snakes through
the forest or The road chimbs the hill guide the reader’s attention and create a sense of
movement. The cognitive effect 1s stronger imagery, improved coherence, and increased
emotional impact.

Fictive motion metaphors play a crucial role in descriptive writing by performing several
mterconnected linguistic functions. First, they add dynamism to otherwise static scenes,
animating landscapes or objects and giving the reader a sense of movement within a still
environment. They also help structure spatial information, guiding the reader’s perspective
metaphorically along paths, directions, or trajectories, which contributes to the coherence of
the description. Additionally, fictive motion enhances vividness by activating mental
simulation; when readers encounter expressions such as the road chimbs the hill, they
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mentally visualize the motion, making the scene more engaging. These metaphors also serve
to direct attention, allowing the writer to highlight specific parts of a scene by placing them
along an mmagined path. Both English and Uzbek employ fictive motion to achieve these
effects, although their syntactic patterns may vary. For example, English uses expressions like
The road twists through the valley or A cold breeze comes from the north, while similar ideas
m Uzbek appear as Yo'l vodiy bo‘ylab egri-bugri cho‘ziladi and Shimoldan sovuq shabada
keladi. Such cross-linguistic parallels demonstrate that fictive motion 1s conceptually intuitive
for Uzbek-speaking learners, making it a valuable resource for teaching descriptive writing in
English.

The pedagogical mmplications of teaching fictive motion 1 descriptive writing are
significant, as such mstruction offers various benefits for language development. Incorporating
ficive motion mto writing lessons encourages learners to engage In more creative and
expressive composition, moving beyond static, literal descriptions.

By introducing motion-based metaphors, teachers help students produce dynamic and
engaging texts that more effectively capture readers’ attention. Furthermore, explicit work with
ficive motion enhances learners’ overall understanding of figurative language, an essential
component of advanced language proficiency. It also supports the development of spatial
reasoning, enabling students to better comprehend and convey the structure of narratives and
descriptive scenes.

Despite these advantages, learners often face challenges when working with fictive
motion. Many rely heavily on static verbs such as 1s and are, resulting in flat, less vivid
descriptions. Lower-level learners may interpret motion metaphors literally, missing their
figurative function. Others struggle to transfer metaphorical patterns from their native
language to English or lack sufficient vocabulary for motion and path verbs. These difficulties
highlight the need for explicit and well-structured instructional strategies.

To address these challenges, teachers can adopt a series of targeted teaching strategies
and classroom activities. As a first step, raising awareness 1s essential. Teachers can guide
students to notice fictive motion in authentic descriptive texts by highlighting motion verbs
and contrasting literal and metaphorical uses of verbs such as run, climb, stretch, and wind.
Discussions can help students understand how these expressions influence imagery and
mood. Once learners are famihar with the concept, guided practice activities enable them to
transform static descriptions into dynamic ones.

For nstance, students can rewrite sentences such as The river 1s in the forest into The
river winds through the forest or The path 1s on the mountain into The path chimbs the
mountain. Sentence transformation, verb substitution, and gap-hll tasks all reinforce this skill.
In the production stage, learners apply fictive motion in extended writing tasks, such as
composing landscape descriptions that include several fictive motion expressions or writing
short narratives in which motion metaphors guide the reader’s viewpoint. Pair work
comparing English and Uzbek examples or creative exercises involving drawing and
description further deepen understanding.

To support the mmplementation of these strategies, a range of practical classroom
activities can be mcorporated mto the curriculum. At the awareness-raising stage, teachers may
guide students to identify motion verbs in authentic descriptive passages and distinguish
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between literal and fictive uses, or analyze pictures and select which sentences best represent
fictive motion. Guided practice activities can include rewriting static sentences into dynamic
ones—such as transforming The river 1s in the forest into The river winds through the forest—
or completing gap-fill tasks that require learners to supply appropriate motion verbs. As
learners progress to production activities, they can be encouraged to create short landscape
descriptions using several ficive motion expressions, compare English and Uzbek
metaphorical patterns in pair work, or draw a simple scene and write a fictive-motion-rich
paragraph based on 1t. Higher-level tasks, such as composing short narratives in which motion
metaphors guide the reader’s viewpoint or conducting peer reviews using a rubric focused on
vividness, coherence, and figurative creativity, help consolidate these skills. Collectively, these
activities provide structured support that moves learners from noticing and controlled practice
toward confident and creative use of fictive motion i descriptive writing.

Assessment techniques should reflect both linguistic and stylistic development. Rubrics
may evaluate the accurate and appropriate use of fictive motion expressions, the vividness and
clarity of the student’s description, the coherence and spatial organization of the text, and the
creative use of figurative language. These criteria allow teachers to assess not only grammatical
precision but also the student’s ability to craft engaging, well-structured descriptive writing
enriched with metaphorical motion.

Integrating fictive motion metaphors mnto descriptive writing mstruction aligns with
cognitive linguistics-based pedagogy, which emphasizes conceptual understanding over
memorization. Students exposed to motion metaphors often produce more vivid and
coherent descriptions, showing improved ability to structure spatial information. Moreover,
these metaphors support the development of figurative competence, an essential skill for
advanced proficiency. For learners whose native language also employs fictive motion,
mstruction becomes even more effective, as cross-linguistic awareness reduces negative
transfer and supports conceptual mapping.

Fictive motion metaphors serve as a powerful linguistic and cognitive tool in descriptive
writing, allowing writers to animate static scenes and guide readers’ mental simulation of
space. By employing motion verbs to describe otherwise immobile objects or landscapes,
writers can enhance vividness, coherence, and engagement, making texts more dynamic and
expressive. From a cognitive linguistic perspective, these metaphors draw on embodied spatial
schemas, such as PATH, SOURCE-GOAL, and TRAJECTORY, highlighting the deep
connection between human perception, conceptualization, and language use. Cross-linguistic
comparisons, such as those between English and Uzbek, demonstrate that fictive motion 1s a
conceptually intuitive phenomenon that can be leveraged in language education, helping
learners recognize similarities and differences in metaphorical structuring.

Pedagogically, integrating fictive motion into writing mstruction has multiple benefits. It
encourages creative expression, strengthens students’ understanding of figurative language,
and enhances their ability to organize spatial information coherently. Structured activities—
ranging from awareness-raising tasks and guided sentence transformation exercises to creative
writing and peer review—allow learners to progress from noticing metaphorical patterns to

producing rich, imaginative descriptive texts. Moreover, such instruction can help overcome
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common learner difficulties, including overreliance on static verbs, literal interpretations of
motion metaphors, and limited motion-related vocabulary.

Ultimately, teaching ficive motion metaphors aligns with modern, conceptually
grounded approaches to language pedagogy. It fosters both linguistic competence and
cognitive engagement, equipping learners with strategies to make their writing more vivid,
coherent, and culturally nuanced. Future research could further explore the effectiveness of
these mstructional strategies through classroom studies, comparative learner corpus analyses,
or experimental investigations into cross-linguistic transfer.

By bridging theory and practice, this approach contributes not only to the study of
metaphor and cognitive linguistics but also to practical improvements in descriptive writing
mstruction for second-language learners.
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